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School Leadership and School Effectiveness;  
Teachers and Student’s in Madrasah At East Java 
Ali Mustofa1 
(ali_mustofa76@yahoo.co.id) 
A. Introduction 
 School effectiveness is very important to improve school for enhancing quality of 
school.  School improvement concerns the raising of students’ achievements and the school’s 
ability to manage change (Reynolds et al. 2001). One can compare one’s own school and individual 
performance against a set of benchmarks and criteria from the international literature on school 
effectiveness and school improvement.  
 
 In Indonesia, there are many school to be effectiveness, but there are to many school not 
be effective specially in madrasah school. For example the school effectiveness  have characteristic 
there are   Leadership at all levels: strong, purposeful, adoption of more than one style,   
Management and organisation: clear, simple, flatter structures, Collective self-review: involving 
all staff and leading to developing new practices, Staff development: systematic and involving 
collective and individual needs. Teaching and learning: creative debate amongst teachers and 
curricula and pedagogy, and Parental involvement: parents as partners in education 
 
 One characteristic is leadership, school leadership has been identified in the last few 
years in several international reports and as a key function to assuring quality in education. 
Research on the subject of leadership has increased and has focused on analysis of the leader 
as a person and on leadership functions and tasks. Furthermore, it has been stressed in studies 
that school leadership can be the solution to many problems arising in schools (Bolívar et al., 
2013). 
  
 It is a complex concept, which cannot be understood or applied in a single way and 
which is defined in terms of a demanding set of functions that include financial administration, 
human resources management and leadership for learning (Pont et. al. 2008). School leadership 
is basically underpinned by two conceptual features (Spillane et al., 2010). The first concerns 
the individual’s personality, style and ability; the second links leadership to forms of 
organization and, to a smaller extent, to individual practices.  
School leadership has historically been connected with the role and functions of school-
management teams (Schleicher, 2012). During the last decade, however, it has been stressed 
both in reports by international organizations and in academic works that leadership involves 
a common culture of expectations, in which everyone is accountable for individual 
contributions to the collective outcome (Leithwood and Louis, 2011).  
 
 The idea of organizing schools as learning organizations where the practices allow for 
continuous learning israpidly and steadily considered as the mediator for achieving school 
improvement (Silins and Mulford, 2002).The school is gradually transformed into a learning 
organization which needs to refresh the processes involving its current and future needs (Huber, 
2004). A great deal of research on factors promoting teacher effectiveness has been conducted 
by educational scholars. Leadership practices seem to have quite positive effects on teacher’s 
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lifelong professional development in the school context (Flores 2007) because they have the 
potential to empower teachers towards a commitment to change and enhance their learning in 
school organization (Bogler, 2001;Fullan, 2002; Day et al, 2001). 
 
 Leadership, in whichever model it embraces, has as central goal to ensure and maintain 
the school improvement  which has to do with the quality of teaching; the most influential 
factor of students’ achievement. It is obvious  though that the quality and the effectiveness of 
leadership is understood and evaluated in correspondence with  regards to teachers’ motivation 
and effectiveness (Fullan, 2001). According to recent research, one of the main  leadership 
practices has to do with the teacher’s empowerment which is strongly related to the central goal 
of the school; students’ learning. The improvement of the employees’ performance is a 
significantly important aim which the leader tries to achieve through several actions taking into 
consideration individuals’ beliefs, values, motivations and skills (Leithwood, 2006). 
Structuring a specific vision and giving directions, they provide teachers with a strong 
motivation to improve their performance. In particular, setting a shared purpose that clarifies 
the roles, the objectives and the desired expectations from the teachers’ performance they 
enhance teachers’ effectiveness in the classroom. 
 
 Our purpose in this paper is to reach of the main leadership practices that contribute to 
school teachers’ and student effectiveness.  
 
 
B. Literature  review 
Clearly one has to be extremely cautious in understanding and approaching the concept 
of school effectiveness. It is not a unitary concept; rather it is complex, multi-dimensional, 
and not reducible to single or simple measures. What is clear is that teacher effectiveness plays 
a very considerable part in school effectiveness. Further, the provision of checklists of 
characteristics of effective schools is often accompanied in the literature by caveats against 
simplistic benchmarking; the problem is one of process, of support, of changing individual 
teachers, not of producing or emulating checklists.  
 
Drawing together the several features of effective schools outlined so far, a common core of 
features emerges, indicating overall characteristics of effective schools. It would be useful, 
perhaps, for principals and schools to identify where they stand in relation to the factors 
indicated.  
Teachers and teaching 
High teacher expectations 
Effective classroom management 
Teachers as positive role models 
Positive feedback to, and treatment of, students 
A relevant but orderly and firm classroom atmosphere 
Suitable and stimulating physical environment 
Consistency amongst teachers, e.g. expectations, behaviour, planning 
Structured teaching sessions; a concentration on teaching and learning 
Intellectually challenging teaching and a work-centred environment 
Monitoring progress and record keeping 
Curriculum 
A well-planned curriculum 
42
     digilib.uinsby.ac.id  digilib.uinsby.ac.id  digilib.uinsby.ac.id  digilib.uinsby.ac.id  digilib.uinsby.ac.id  digilib.uinsby.ac.id  digilib.uinsby.ac.id   
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  
  
                        The 10th International Conference on Educational Research:  
                       9-10 September 2017, Faculty of Education, Khon Kaen University, Thailand 
 
 
 
There is unprecedented international interest in the question of how educational leader 
s influence a range of student outcomes. In consequence,  at least five reviews of empirical 
research on the direct and indirect  effects of leadership on student outcomes have appeared 
recently (Bell, Bolam, & Cubillo, 2003; Witziers, Bosker, & Krüger, 2003). A major reason 
for the interest in the links between leadership and student outcomes is the desire of policy 
makers in many jurisdictions to reduce the  persistent disparities in educational achievement 
between various social and  ethnic groups, and their belief that school leaders play a vital role 
in doing so. The confidence of the public and politicians in the capacity of school leaders to 
make  a considerable difference to student outcomes is supported by qualitative research on the 
Clear aims and objectives translated into classroom practice 
An emphasis on high academic standards 
Effectively deployed resources 
Management 
Good working conditions for staff and students 
Effective leadership by senior and middle managers 
The capability to identify and solve problems 
Capability to manage change and development 
Teacher involvement in decision-making 
Climate of respect between all participants/stakeholders 
A positive climate in the school 
Clear, simple, flat structures 
Shared vision and goals 
Leadership which builds teamwork 
A vision of academic success and how to improve 
Careful use of targets 
Use of performance data to guide decisions, targets and tactics 
Teamwork both within staff groups and stakeholders 
Time and resources for reflection and research 
Non-dominating senior managers 
Students 
Students given responsibility 
Shared staff-student activities 
Positive student/teacher relationships 
Encouraging students to express their view 
Concern for students’ overall well-being; effective pastoral systems 
Pupil rights, responsibilities and building self-esteem 
Pupil involvement in learning and other aspects of the school 
Positive student attitudes to school 
Maximum communication between teachers and students 
Good behaviour by students 
Community 
Positive relationships with the local community 
Parental involvement in the life and work of the school 
Home-school partnership planning 
Links with business, commerce and industry 
School governance 
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impact of leadership on school effectiveness and improvement.  Case studies of “turn around” 
schools and of interventions into  teaching and learning invariably credit school and district 
leadership with considerable responsibility for school and teaching effectiveness (Edmonds, 
1979). The literature on sustainability also  sees the quality of school leadership as a key to 
continued organizational learning and improvement (Datnow, 2005; Hargreaves & Fink, 2006). 
However, the picture one gains from the qualitative evidence for the  impact of leadership is 
very different from that gained from quantitative analyses of the direct and indirect effects of 
leadership on students’ academic  and social outcomes. In a meta-analysis of 37 multinational 
studies of the direct effects of leadership on student outcomes, Witziers reports an average 
effect (reported as a z score) of 0.02, an estimate that is typically interpreted as indicating no 
or a very weak impact (Witziers et al., 2003). Most subsequent quantitative research has 
conceptualized the relationship between leadership and student outcomes as indirect, with 
leaders  establishing the conditions (e.g., provision of teacher professional learning  
opportunities, forms of student grouping) through which teachers make a more direct impact 
on students. In the only published meta-analysis of such  research, Marzano reports an average 
effect of approximately 0.4 between  leadership and student academic outcomes (Marzano et 
al., 2005). 
 
 Effective leadership has a key role in motivating teachers towards individual and shared 
learning, a factor which  is considered to be quite important for school effectiveness to be 
achieved (Leithwood & Jantzi, 2000). Consequently, it becomes clear that leadership is the 
mediator which has the authority to develop and empower  teachers in the quest of school 
effectiveness (Huber, 2004). Over the past 25 years there are several different  theoretical 
models concerning the educational leadership. However, two basic models have dominated: 
the  instructional leadership and the transformational leadership (Hallinger, 2003). Each one of 
these models considers  the school principal’s role and its characteristics from a different 
perspective. The idea of the educational  instructional leadership which was introduced during 
the early 1980s describes a principal who wants to manage,  supervise and develop curriculum 
and instruction in the school context (Bamburg & Andrews, 1990).  Instructional leaders 
usually aim to school improvement having a strong goal orientation (Hallinger, 2003) but at  
the same time they construct an academic pressure because of indicating high expectations 
from the teachers  (Hallinger & Murphy, 1986). According to Hallinger (2000), an instructional 
leader specifies the school’s aims, organizes the instructional program in order to achieve these 
goals and tries to promote learning by constructing  the appropriate climate. Several additional 
practices are also applied by the principal in the school setting. For  example, the 
communication between the leader and the teaching staff seems to be quite important for the 
specific educational and learning goals to be extensively known and supported by the total 
school community. Additionally, the principal should manage the instruction procedure on the 
whole and supervise the student’s progress. An instructional principal tries also to create a 
positive learning environment by supporting the  professional development, sharing his vision 
and providing strong motivations and inspirations for learning to the teaching staff (Hallinger, 
2000). Instructional Leadership has adopted a top-down approach. On the other side, 
Transformational Leadership seems  to have a bottom-up focus. Specifically, it does not come 
exclusively from the principal; the teaching staff participate too (Leithwood & Jantzi, 2000) 
and teachers’ needs and views are usually taken into consideration For this reason 
transformational model of leadership is thought to be a kind of shared or distributed leadership  
which, based on bottom-up participation, aims to striking educational change (Day et al, 2001). 
Moreover, contrary to the instructional leadership which is established on direct management 
and supervision of teaching  (Leitner, 1994), transformational principals enforce teachers’ 
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capacity and engage them in collaboratively  learning. This type of head teachers attempts to 
link the individual goals with the organizational ones and as a  consequence creates the climate 
where the educators have the chance to be self-motivated towards the  achievement of school 
effectiveness, without the principal’s guidance being necessary (Hallinger, 2003). 
 
C. Method 
 The study used sequential explanatory mixed methods research with quantitative and 
qualitative approaches. Sequential explanatory mixed method have characteristic an initial 
phase of qualitatif data collection and analaysis followed by a phase quantitative data collection 
and analysis.  Qualitative research uses phenomenological studies to describe early school 
leadership and school effectiveness in this case relating to teachers and students, whereas 
quantitative research uses SEM (Structured equational modeling) based on qualitative research 
results to be identified. 
 Design of this study 
 The design study was adopted  from Tashakkori & Teddlie (2003 in Cameron, 2009), 
with sequential mixed method quantitative and qualitative approach. There are two phase, the 
fist phase  ex post facto, survey and focus grup, and the second phase is formative evaluation 
design sub type, field study combined process and product evaluation. The data will get from 
qualitative approach, and to be continue with quantitative analysis and meta inference 
confirmatory. 
 Subject and methode for data collection  
 This study used subject leader of school, teachers and students throughout East Java 
specially in madrasah school. Data collection with in-dept interwiew, observation, focus grup 
discussion for qualitative, and quesioner and surveys for quantitative research. 
 Analysis data 
 Analysis data for quantitative used structure equation model (SEM), while qualitative 
data used procedure analysis there are example ;  transcrip data, coding and  member checking.   
 
Result 
 
 the results of this research have been proposed, (1) effective schools are schools that 
have good programs, are able to carry out planned programs and conduct measurable 
evaluations. In preparing the school program engages the community actively with the 8 
national standards of education and school vision that have been agreed upon (2). In effective 
school assistance, it has been found that the results of this study are management involving 
school residents and stakeholders of interest and are actively receiving input and advice from 
parents and students. (3). Effective school impact can be measured from the productivity of 
teachers in the work and for students is the whole potential of students can be accommodated 
and can be developed in sustainability. (4). The principal has an important role because the 
whole line so that all school structures can run as plans and procedures that have been mutually 
agreed. The above results are the result of the quantitative as an ingredient in the development 
of instruments or measuring instruments in quantitative research. This research has not 
presented a quantitative result using a structural equation model approach. 
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